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Abstract: 
This study explores the role of trauma-informed leadership in shaping 

protective policies for students in post-disaster contexts. Utilizing a 

qualitative case study approach, data were collected through in-depth 

interviews, observations, and document analysis involving school leaders, 

teachers, counselors, and students in disaster-affected areas. The findings 

reveal that school leaders play a critical role in adopting trauma-informed 

principles to ensure the creation of safe and supportive learning environments. 

These principles are reflected in the formulation of school policies aimed at 

safeguarding the psychosocial well-being of students who have experienced 

trauma. Despite challenges such as limited resources and systemic barriers, 

trauma-informed leadership enhances the effectiveness of protection policies 

and promotes a holistic recovery for affected students. The study contributes 

to the growing discourse on trauma-responsive education and offers practical 

implications for educational policymakers and practitioners in disaster-prone 

regions. 
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Research on student protection in disaster-affected areas still shows a significant gap, 
particularly regarding the approach of trauma-informed leadership. According to Peek et al. 
(2018), more than 60% of children affected by natural disasters such as earthquakes, floods, and 
wildfires experience post-traumatic stress disorder (PTSD) and difficulties adapting to school 
environments. However, further studies on the role of educational leaders in responding to this 
condition remain limited, especially in developing countries like Indonesia. Indonesia, being a 
disaster-prone country, recorded more than 3,000 disaster events affecting over 1 million school-
age children in 2021-2022 (BNPB, 2022). 

Students in disaster-affected regions are highly vulnerable to various risks, not only 
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physically but also psychologically and socially. Alisic et al. (2014) highlighted that students 
exposed to disaster situations often suffer from excessive anxiety, depression, concentration 
difficulties, and declining academic performance. On the other hand, educational institutions 
often lack comprehensive policy frameworks to support students' needs post-disaster. This 
situation demands proactive roles from school leaders in formulating policies that go beyond 
infrastructure recovery to address students’ psychosocial rehabilitation. 

Educational leadership in disaster-affected areas tends to focus more on administrative 
aspects such as facility repairs and emergency curriculum design (Mutch, 2015). However, school 
leaders should be able to play a strategic role as trauma recovery agents who assist students in 
psychological adaptation processes. In reality, many school principals do not fully comprehend 
the principles of trauma-informed leadership, resulting in policies that are less responsive to 
students' emotional needs (Day et al., 2017). 

Trauma-informed leadership is a leadership approach that prioritizes understanding the 
impacts of trauma as a foundation for decision-making and school policies (Brunzell et al., 2016). 
In educational settings, this approach helps create a safe, supportive, and inclusive learning 
environment for trauma-affected students. Unfortunately, literature in Indonesia on applying 
trauma-informed leadership in education, especially in formulating student protection policies 
post-disaster, is still very limited and tends to focus on individual counseling aspects (Susanti & 
Rachmawati, 2020). 

Several countries, such as Australia and the United States, have started integrating trauma-
informed leadership into their education systems, particularly in disaster and conflict-prone areas 
(Chafouleas et al., 2016). This leadership model has proven to increase student engagement in 
schools and reduce post-trauma behavioral issues. However, its application in the Indonesian 
context, which faces unique challenges such as limited resources and low trauma literacy among 
educators, has yet to be thoroughly examined. 

Furthermore, trauma-informed leadership in post-disaster contexts also requires leaders' 
ability to formulate collaborative policies. Walker et al. (2019) argue that the success of student 
protection policies is highly influenced by the involvement of various stakeholders such as 
teachers, parents, local governments, and humanitarian organizations. In Indonesia, such 
collaborative models often encounter obstacles from rigid bureaucracies and the lack of specific 
training for principals on student trauma management. 

Moreover, protection policies that are formulated without considering trauma-informed 
principles often fail to create a conducive school environment for student recovery. A study by 
Ko et al. (2008) emphasized that students returning to school after experiencing disasters need 
trauma-based interventions to feel emotionally and socially secure. Without such policies, 
students tend to experience alienation and decreased learning motivation. 

The limited human resources in post-disaster schools also present their own challenges. 
Many educational leaders have yet to receive training on trauma-informed leadership (Berger, 
2019). As a result, student protection policies often remain reactive and temporary, rather than 
strategic policies that can be sustainably implemented in the school recovery process. 

Therefore, it is crucial to further examine how educational leaders can adopt trauma-
informed principles in formulating student protection policies post-disaster. This is not only in 
the context of short-term responses but also in building a more resilient education system against 
the psychosocial impacts of future disasters (Shields et al., 2020). 

This study aims to explore the roles and strategies of educational leaders in shaping trauma-
informed student protection policies in disaster-affected schools. The research will focus on how 
school leaders understand student trauma, integrate it into policy formulation, and assess the 
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effectiveness of such policies in creating a safe and supportive learning environment for student 
recovery. 

Specifically, this study will explore the leadership practices of principals in disaster-prone 
areas, the challenges they face in implementing trauma-informed principles, and the concrete 
forms of policies formulated for student protection. Therefore, this research is expected to enrich 
the scientific literature on trauma-informed educational leadership within the Indonesian 
context. 

This research uses a qualitative design with a case study approach. The case study method 
is selected to explore deeply and comprehensively the practices of trauma-informed leadership 
in educational settings, particularly in schools located in disaster-affected areas. This approach 
enables the researcher to gain insights into the real-life context of school leadership, the decision-
making process, and the challenges faced in formulating student protection policies after a 
disaster. According to Yin (2018), the case study method is ideal for answering "how" and "why" 
questions in complex phenomena such as leadership in post-disaster situations. 

The research sites consist of several schools located in disaster-prone and disaster-affected 
regions in Indonesia. The selected schools have experienced major disasters such as earthquakes, 
floods, or other natural calamities within the last five years. Schools were purposively chosen 
based on criteria including their location in high-risk disaster zones and prior exposure to disaster 
events. This selection is expected to provide varied perspectives on how school leaders address 
student protection issues in the recovery phase. 

The participants in this study include key stakeholders within the school environment. 
Primary informants consist of school principals who are directly involved in leadership and 
policy formulation. Additionally, teachers, school counselors, and students are included as 
supporting informants to obtain a more holistic understanding of how trauma-informed 
leadership is perceived and implemented at the grassroots level. The inclusion of students as 
participants is crucial to capturing their experiences and perceptions of post-disaster protection 
policies. 

Data collection was conducted using multiple techniques to ensure the credibility and 
depth of findings. The main data collection technique is in-depth interviews with school 
principals, teachers, school counselors, and students. These interviews are semi-structured, 
allowing the researcher to explore specific themes while remaining open to unexpected insights. 
Interview questions focus on the leaders' understanding of trauma, the formulation process of 
protection policies, and the impact of these policies on the school environment. 

In addition to interviews, this research involves direct observation of how trauma-informed 
leadership principles are practiced in schools. The observation focuses on school meetings related 
to policy formulation, student support activities, and interactions between school leaders and 
students in daily school life. The purpose of these observations is to see how theoretical 
knowledge about trauma-informed leadership is translated into real actions. 

Document studies are also used as part of data triangulation. Relevant documents include 
school policies related to student protection post-disaster, strategic plans, minutes of meetings, 
counseling reports, and guidelines issued by local education authorities. The analysis of these 
documents aims to understand how far trauma considerations are embedded in formal school 
policies. 

The data collected is then analyzed using thematic analysis. Thematic analysis, as explained 

Method (منهج) 
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by Braun and Clarke (2006), is a flexible method for identifying, analyzing, and reporting patterns 
(themes) within qualitative data. Through this method, researchers can categorize data into 
themes related to trauma-informed leadership practices, challenges faced, and policy impacts on 
students. 

Thematic coding begins with the process of familiarizing oneself with the data through 
repeated reading of interview transcripts, observation notes, and documents. Initial codes are 
then generated, followed by the grouping of codes into broader themes. Examples of potential 
themes include "leadership awareness of trauma," "policy design strategies," "stakeholder 
collaboration," and "obstacles to trauma-informed implementation." 

To ensure the trustworthiness of the data, this study applies several validation strategies. 
These include triangulation of data sources (interviews, observations, and documents), member 
checking with participants to verify the accuracy of findings, and peer debriefing with fellow 
researchers. By applying these strategies, the researcher aims to enhance the credibility, 
transferability, dependability, and confirmability of the study (Lincoln & Guba, 1985). 

Overall, this method section provides a rigorous qualitative framework to explore how 
trauma-informed leadership is integrated into student protection policies in schools affected by 
disasters. The combination of interviews, observations, and document analysis will enable a 
comprehensive understanding of leadership practices and policy development processes in the 
specific post-disaster educational context. 

Findings on Leadership Practices 

The research found that school principals in disaster-affected areas have begun adopting 
trauma-informed principles in their leadership practices, though the level of implementation 
varies between schools. In several cases, principals demonstrated a strong awareness of the 
emotional and psychological challenges students face after a disaster. These leaders actively 
sought to create a trauma-sensitive school climate by prioritizing student well-being and 
embedding trauma awareness into daily routines and school interactions. 

One of the key strategies employed was providing trauma-awareness training to teachers 
and staff. School leaders organized workshops and collaborated with mental health professionals 
to enhance teachers’ capacity to identify trauma symptoms and apply supportive teaching 
methods. This initiative was crucial in equipping teachers to offer psychosocial support to 
students exhibiting signs of anxiety, withdrawal, or aggression following the disaster. 

In certain schools, principals revised standard operating procedures (SOPs) to incorporate 
trauma-informed approaches, particularly in disciplinary actions and student counseling. For 
example, some schools eliminated punitive practices that could trigger trauma responses, opting 
instead for restorative practices that fostered emotional safety and empathy within the school 
environment. 

Additionally, leaders implemented communication strategies grounded in empathy and 
reassurance. School leaders regularly met with students and parents to provide updates on 
recovery efforts and emphasize the school's commitment to student safety. This open and 
empathetic communication played a key role in rebuilding trust among students, parents, and 
school authorities. 

However, despite these efforts, not all principals were fully equipped with the knowledge 
or resources to comprehensively implement trauma-informed leadership. Challenges such as 
limited training, lack of professional counselors, and insufficient funding were common obstacles 
to optimizing trauma-sensitive leadership practices across the studied schools. 

Result (نتائج) 
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Formulated Student Protection Policies 

The study also revealed the types of student protection policies formulated in schools post-
disaster. Several schools adopted formal policies aimed at safeguarding students’ physical and 
psychological well-being. These policies included provisions such as establishing safe spaces or 
"healing rooms" on campus, where students could go when feeling emotionally overwhelmed. 

Some schools incorporated clear protocols for the early identification and referral of 
trauma-affected students to counseling services. These policies mandated regular mental health 
assessments and outlined collaboration frameworks with local health agencies or NGOs 
specializing in trauma recovery for children. By formalizing these protocols, schools aimed to 
create a systematic and structured response to students' psychosocial needs. 

Another significant aspect was the introduction of emergency response plans tailored for 
the post-disaster recovery phase. These plans outlined gradual steps for reopening schools, 
including phased student reintegration, reduced academic demands, and flexible scheduling to 
accommodate students still coping with trauma. 

Schools also integrated child protection frameworks into their post-disaster policies. These 
frameworks included strong anti-bullying regulations, clear reporting mechanisms for cases of 
violence or harassment, and specific guidance for teachers on how to handle student behavior in 
a trauma-sensitive manner to prevent re-traumatization. 

However, while these policies were documented formally, the study found inconsistencies 
in their implementation. In some schools, policies were consistently applied and monitored, 
while in others, implementation remained superficial or symbolic due to capacity limitations or 
lack of follow-up mechanisms. 

The Role of Leaders in Policy Implementation 

The role of school leaders in implementing student protection policies post-disaster was 
found to be critical. Principals not only functioned as policy-makers but also as role models who 
championed trauma-sensitive practices among staff. They ensured that teachers and other school 
personnel understood the importance of trauma-informed approaches and encouraged active 
participation in the recovery process. 

School leaders also facilitated partnerships with external organizations such as local mental 
health agencies, NGOs, and disaster management bodies. These partnerships allowed schools to 
access additional resources and specialized services, including trauma counseling and peer 
support programs, which were essential for supporting students post-disaster. 

Monitoring and evaluation were other key components of leadership roles. Principals 
established regular feedback sessions with teachers and students to assess the effectiveness of 
protection policies. Based on the feedback, adjustments were made to improve responsiveness 
and inclusivity, ensuring the policies addressed the evolving needs of students. 

A critical aspect of leadership in this context was the creation of a caring and 
psychologically safe school culture. Leaders initiated peer mentoring programs and student 
support groups where students could share their experiences in a supportive setting. By 
promoting a sense of belonging and community, school leaders helped reduce the isolation and 
fear that students often experience after traumatic events. 

Nevertheless, leaders continued to face several challenges, such as the lack of professional 
development opportunities on trauma-informed leadership. Some school principals highlighted 
the need for clearer and more structured guidance from education authorities to improve the 
consistency and effectiveness of trauma-sensitive policy implementation across disaster-affected 
schools. 
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Interpretation of Findings in Relation to Trauma-Informed Leadership Theory and 
Educational Policy 

The findings of this study align with the core principles of trauma-informed leadership, 
particularly in the context of post-disaster recovery. According to Brunzell, Waters, and Stokes 
(2016), trauma-informed leadership emphasizes the creation of safe, supportive, and predictable 
environments to promote healing and resilience among students. The practices identified in this 
research, such as the establishment of safe spaces, implementation of restorative disciplinary 
procedures, and provision of trauma-awareness training for teachers, reflect key aspects of this 
framework. The study's results also demonstrate how school leaders adapted their leadership 
approaches to prioritize student well-being, an essential tenet of trauma-informed theory. 

Additionally, the findings provide insight into how trauma-informed leadership principles 
were integrated into formal school policies post-disaster. Consistent with Cole et al. (2013), who 
highlighted the need for systemic change through policies that account for trauma, this research 
found that several schools institutionalized trauma-sensitive protocols, such as mental health 
screenings and flexible academic scheduling. These policy shifts underscore the role of 
educational leadership in bridging the gap between trauma theory and practical, school-wide 
interventions. 

Furthermore, the study reveals the challenges faced by leaders in fully operationalizing 
trauma-informed approaches, echoing concerns raised by Crosby, Day, and Somers (2019) about 
the limited resources and professional development opportunities available to school leaders in 
disaster-affected contexts. The limited capacity in some schools to enforce trauma-informed 
policies consistently suggests the need for more robust support from education authorities. 

The research also reinforces the idea that leadership commitment is crucial in transforming 
trauma-informed principles from theoretical concepts into actionable policies (Crosby et al., 
2019). In schools where principals were proactive and resourceful, trauma-informed policies were 
not only adopted but actively practiced. This finding strengthens the argument that leadership 
quality significantly influences how effectively trauma-informed frameworks are embedded in 
school settings. 

Lastly, the research confirms that trauma-informed leadership does not only impact policy 
but also shapes the culture and climate of the school. By fostering open communication, empathy, 
and trust, school leaders created environments conducive to psychological healing, consistent 
with the findings of Brunzell et al. (2016) on the relational aspects of trauma-informed practice. 

Relationship Between Trauma-Informed Leadership Practices and Students’ Psychosocial 
Recovery 

The results of this study indicate that trauma-informed leadership practices significantly 
contribute to the psychosocial recovery of students in disaster-affected areas. Schools that 
implemented trauma-informed policies—such as safe spaces, mental health services, and peer 
support groups—created environments where students could process their trauma in a secure 
and supportive setting. This is consistent with the work of Overstreet and Chafouleas (2016), who 
argue that trauma-sensitive environments enhance students' emotional regulation and resilience. 

Moreover, the role of school leaders in promoting restorative practices and fostering 
empathy among staff had a direct positive effect on student well-being. As suggested by Dorado 
et al. (2016), when school leaders model and support trauma-informed approaches, they reduce 
the likelihood of re-traumatization and create a climate where students feel valued and heard. 
The findings show that students in schools with proactive trauma-informed leadership reported 
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lower levels of anxiety and social withdrawal. 

The research also found that trauma-informed leadership practices facilitated smoother 
reintegration processes for students returning to school post-disaster. Consistent with Cole et al. 
(2013), flexible scheduling and reduced academic pressure allowed students to gradually re-
adapt to the school environment without feeling overwhelmed. This finding highlights the 
importance of leadership-driven policies in balancing academic demands with students’ 
emotional needs. 

In addition, collaboration between school leaders and external mental health providers 
played a vital role in extending psychosocial support beyond the school’s internal resources. This 
aligns with the recommendations by Crosby et al. (2019), who emphasize the necessity of multi-
agency partnerships to address the complex needs of trauma-affected students. The partnerships 
observed in this study ensured that students received specialized care when needed. 

Finally, while the research identified positive outcomes, it also highlights ongoing gaps in 
leader training and systemic support. Without comprehensive training on trauma-informed 
leadership, some school leaders were unable to fully capitalize on the benefits of these 
approaches. This reinforces the findings of Overstreet and Chafouleas (2016), who stress the need 
for ongoing professional development to sustain trauma-sensitive practices in schools. 

The findings of this study align with the core principles of trauma-informed leadership, 
particularly in the context of post-disaster recovery. According to Brunzell, Waters, and Stokes 
(2016), trauma-informed leadership emphasizes the creation of safe, supportive, and predictable 
environments to promote healing and resilience among students. The practices identified in this 
research, such as the establishment of safe spaces, implementation of restorative disciplinary 
procedures, and provision of trauma-awareness training for teachers, reflect key aspects of this 
framework. The study's results also demonstrate how school leaders adapted their leadership 
approaches to prioritize student well-being, an essential tenet of trauma-informed theory. 

Additionally, the findings provide insight into how trauma-informed leadership principles 
were integrated into formal school policies post-disaster. Consistent with Cole et al. (2013), who 
highlighted the need for systemic change through policies that account for trauma, this research 
found that several schools institutionalized trauma-sensitive protocols, such as mental health 
screenings and flexible academic scheduling. These policy shifts underscore the role of 
educational leadership in bridging the gap between trauma theory and practical, school-wide 
interventions. 

Furthermore, the study reveals the challenges faced by leaders in fully operationalizing 
trauma-informed approaches, echoing concerns raised by Crosby, Day, and Somers (2019) about 
the limited resources and professional development opportunities available to school leaders in 
disaster-affected contexts. The limited capacity in some schools to enforce trauma-informed 
policies consistently suggests the need for more robust support from education authorities. 

The research also reinforces the idea that leadership commitment is crucial in transforming 
trauma-informed principles from theoretical concepts into actionable policies (Crosby et al., 
2019). In schools where principals were proactive and resourceful, trauma-informed policies were 
not only adopted but actively practiced. This finding strengthens the argument that leadership 
quality significantly influences how effectively trauma-informed frameworks are embedded in 
school settings. 

Lastly, the research confirms that trauma-informed leadership does not only impact policy 
but also shapes the culture and climate of the school. By fostering open communication, empathy, 
and trust, school leaders created environments conducive to psychological healing, consistent 
with the findings of Brunzell et al. (2016) on the relational aspects of trauma-informed practice. 
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Relationship Between Trauma-Informed Leadership Practices and Students’ Psychosocial 
Recovery 

The results of this study indicate that trauma-informed leadership practices significantly 
contribute to the psychosocial recovery of students in disaster-affected areas. Schools that 
implemented trauma-informed policies—such as safe spaces, mental health services, and peer 
support groups—created environments where students could process their trauma in a secure 
and supportive setting. This is consistent with the work of Overstreet and Chafouleas (2016), who 
argue that trauma-sensitive environments enhance students' emotional regulation and resilience. 

Moreover, the role of school leaders in promoting restorative practices and fostering 
empathy among staff had a direct positive effect on student well-being. As suggested by Dorado 
et al. (2016), when school leaders model and support trauma-informed approaches, they reduce 
the likelihood of re-traumatization and create a climate where students feel valued and heard. 
The findings show that students in schools with proactive trauma-informed leadership reported 
lower levels of anxiety and social withdrawal. 

The research also found that trauma-informed leadership practices facilitated smoother 
reintegration processes for students returning to school post-disaster. Consistent with Cole et al. 
(2013), flexible scheduling and reduced academic pressure allowed students to gradually re-
adapt to the school environment without feeling overwhelmed. This finding highlights the 
importance of leadership-driven policies in balancing academic demands with students’ 
emotional needs. 

In addition, collaboration between school leaders and external mental health providers 
played a vital role in extending psychosocial support beyond the school’s internal resources. This 
aligns with the recommendations by Crosby et al. (2019), who emphasize the necessity of multi-
agency partnerships to address the complex needs of trauma-affected students. The partnerships 
observed in this study ensured that students received specialized care when needed. 

Finally, while the research identified positive outcomes, it also highlights ongoing gaps in 
leader training and systemic support. Without comprehensive training on trauma-informed 
leadership, some school leaders were unable to fully capitalize on the benefits of these 
approaches. This reinforces the findings of Overstreet and Chafouleas (2016), who stress the need 
for ongoing professional development to sustain trauma-sensitive practices in schools. 

Critical Analysis of Challenges Faced by School Leaders in Policy Implementation 

The research identifies several critical challenges faced by school leaders when 
implementing trauma-informed protection policies. One of the most significant barriers is the 
lack of sufficient professional development programs focused on trauma-informed leadership. 
This finding echoes Crosby et al. (2019), who reported that school leaders often lack the necessary 
training to fully understand and apply trauma-sensitive strategies in post-disaster educational 
settings. 

Another challenge is the limited availability of mental health professionals within schools, 
particularly in rural or disaster-prone areas. Similar concerns were raised by Dorado et al. (2016), 
who emphasized that without adequate counseling resources, trauma-affected students may not 
receive the timely and specialized support they need, thereby reducing the effectiveness of 
trauma-informed policies. 

Financial constraints also emerged as a recurring issue. Many schools in disaster-affected 
regions operate with limited budgets, which hinders their ability to develop comprehensive 
trauma-responsive programs or to upgrade facilities to create safe spaces. This aligns with the 
findings of Brunzell et al. (2016), who highlighted funding limitations as a common obstacle in 
implementing trauma-sensitive interventions at the institutional level. 
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Finally, the lack of systemic coordination between schools and external agencies remains a 
challenge. While some school leaders successfully formed partnerships, others struggled due to 
bureaucratic hurdles and inconsistent support from local authorities. Overstreet and Chafouleas 
(2016) similarly noted that fragmented service delivery networks often undermine the holistic 
implementation of trauma-informed practices. 

Implications for Educational Policy in Disaster-Prone Regions 

The study’s findings underscore the urgent need for policymakers to develop frameworks 
that support trauma-informed leadership, particularly in disaster-prone regions. Policies should 
mandate trauma-awareness training for school leaders and staff, aligning with recommendations 
by Cole et al. (2013) to institutionalize trauma-sensitive practices at all levels of the education 
system. 

In addition, education policies should allocate dedicated funding streams for mental health 
services and infrastructure improvements in schools vulnerable to natural disasters. Such 
measures would enable schools to establish safe spaces, hire qualified counselors, and offer 
psychosocial programs, as suggested by Dorado et al. (2016). 

The study also highlights the importance of multi-sectoral collaboration between education 
departments, health services, and disaster management agencies. Policies must formalize inter-
agency cooperation to ensure comprehensive and coordinated trauma recovery efforts for 
affected students (Crosby et al., 2019). 

Lastly, the integration of trauma-informed leadership into national education standards 
would help create uniformity in how schools address the psychosocial needs of students after 
disasters. Overstreet and Chafouleas (2016) advocate for such systemic reforms to strengthen 
resilience among students and school communities facing recurrent crises. 

 

Trauma-informed leadership plays a crucial role in shaping effective protection policies for 
students in post-disaster contexts. This study emphasizes that school leaders who adopt trauma-
sensitive approaches contribute significantly to fostering safe, supportive, and responsive school 
environments, which are vital for the psychosocial recovery of affected students. The findings 
suggest that such leadership practices are essential in regions prone to disasters, where schools 
become central spaces for healing and resilience-building. Despite various challenges, including 
resource limitations and systemic barriers, trauma-informed leadership has the potential to 
transform educational policies into frameworks that prioritize student well-being, safety, and 
recovery. 
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and students who participated in this research. Their insights and experiences were invaluable in 
shaping the outcomes of this study. I also extend my appreciation to my academic mentors and 
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