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Introduction (.4s)

Economics education plays an important role in developing learners” understanding of how
individuals, institutions, markets, and governments make decisions under conditions of scarcity
and competing needs. Beyond the acquisition of economic concepts, economics education is
expected to help learners interpret economic phenomena, evaluate alternative choices, and apply
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economic knowledge to situations encountered in everyday life. Concepts such as supply and
demand, inflation, unemployment, consumption, production, financial decision-making, and
economic inequality are not merely abstract topics but are closely connected to the social and
economic realities experienced by learners. Consequently, effective economics education requires
pedagogical practices that enable students to connect theoretical concepts with authentic
economic contexts and develop the capacity to use knowledge meaningfully (Walstad & Soper,
1989; Davies, 2015).

Despite this expectation, economics learning in many educational settings remains strongly
associated with teacher-centered instruction, textbook-oriented learning, and the transmission of
conceptual information. Students may be required to memorize definitions, principles, formulas,
and economic terminology without sufficiently engaging with the problems and situations to
which these concepts apply. Such practices can create a gap between knowing economic concepts
and being able to interpret economic issues in real-life contexts. When learning is primarily
organized around the delivery of content, students may have limited opportunities to question
assumptions, analyze evidence, discuss alternative perspectives, or formulate economic
arguments. This condition suggests the need to reconsider how economics is taught and how
learners are positioned within the learning process (Becker, 1997; Walstad & Soper, 1989).

The growing complexity of contemporary economic life further strengthens the need for
pedagogical innovation in economics education. Learners are increasingly exposed to economic
information through social media, digital news, advertising, financial platforms, and everyday
consumption practices. They encounter issues such as inflation, digital transactions, online
consumption, financial risks, unemployment, economic inequality, and changing labor markets
long before these issues are formally discussed in the classroom. This environment creates both
opportunities and challenges for economics educators. Teachers need to move beyond simply
transferring economic knowledge and instead develop learning experiences that help students
critically interpret, evaluate, and apply economic information in meaningful contexts (OECD,
2020; Lusardi, 2019).

Pedagogical innovation provides an important framework for responding to these
challenges. Pedagogical innovation can be understood as the deliberate development or adoption
of new ways of organizing teaching and learning to improve learners” educational experiences
and outcomes. Innovation does not necessarily mean the introduction of sophisticated technology
or completely new teaching methods. Rather, it may involve changing how teachers structure
learning activities, formulate problems, facilitate discussion, use authentic contexts, assess
learning, and encourage students to participate actively in knowledge construction (Hargreaves,
2003; OECD, 2019). In economics education, such innovation can involve problem-based learning,
inquiry-based learning, case analysis, simulations, collaborative learning, project-based activities,
contextual learning, and other learner-centered approaches (Prince, 2004; Freeman et al., 2014).

Meaningful learning represents an important orientation for such pedagogical innovation.
Learning becomes meaningful when students are able to connect new knowledge with prior
understanding and recognize its relevance to authentic situations. From a constructivist
perspective, learners do not simply receive knowledge from teachers but actively construct
meaning by relating new information to existing cognitive structures and experiences (Ausubel,
1968; Novak, 2010). In economics education, meaningful learning requires more than students
being able to reproduce economic definitions or solve predetermined exercises. Students should
be encouraged to understand why an economic phenomenon occurs, how different economic
factors interact, and how economic concepts can be used to interpret situations beyond the
classroom. Connecting classroom content with students’ everyday economic experiences can
therefore make abstract concepts more accessible while simultaneously encouraging deeper
conceptual understanding (Novak, 2010).

The development of economic literacy also provides a significant rationale for innovative
pedagogical practices. Economic literacy involves the capacity to understand economic concepts,
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evaluate economic information, make informed decisions, and recognize the consequences of
economic choices. These competencies are particularly important in an environment in which
individuals must make increasingly complex decisions concerning consumption, saving,
borrowing, employment, investment, and the use of digital financial services. Economics
education should therefore contribute not only to academic achievement but also to learners’
capacity to become informed and responsible participants in economic and social life (Walstad &
Soper, 1989; OECD, 2020). Economic literacy consequently provides an important outcome
through which the relevance of economics education can be understood.

Pedagogical innovation can also create opportunities for developing higher-order thinking
in economics education. Economic issues are rarely characterized by a single correct answer
because they involve competing interests, limited resources, uncertainty, and different
interpretations of evidence. For this reason, students need opportunities to analyze economic
problems, compare alternatives, evaluate evidence, and justify decisions. Classroom activities
based on authentic cases and economic problems can shift learning from the passive reception of
information toward analytical engagement. Through such processes, students can develop
critical thinking while simultaneously strengthening their understanding of economic concepts
(Ennis, 2011; Prince, 2004). Active learning approaches have similarly been associated with
improved student engagement and learning outcomes across educational contexts (Freeman et
al., 2014).

Another important dimension of innovative economics pedagogy is the relationship
between classroom learning and students’ lived experiences. Economic phenomena are present
in students’ daily lives through household consumption, transportation costs, food prices, digital
purchases, employment decisions, and family financial practices. These experiences can become
valuable learning resources when teachers intentionally connect them with formal economic
concepts. For example, changes in food prices can be used to discuss inflation and purchasing
power, while students” experiences with online shopping can provide a context for discussing
consumer behavior and market structures. Such contextualization can reduce the perceived
distance between economics as a school subject and economics as a dimension of everyday life.
Contextual and experience-based learning can support learners in constructing knowledge that
is connected to situations beyond the classroom (Kolb, 1984; Lave & Wenger, 1991).

However, pedagogical innovation should not be understood simply as the replacement of
conventional teaching methods with fashionable instructional techniques. The effectiveness of an
innovative practice depends on its alignment with learning objectives, student characteristics,
content complexity, classroom context, and teachers” pedagogical competence. An instructional
strategy may be considered innovative in one educational context but may not necessarily
produce meaningful learning if it is implemented without adequate preparation or clear
pedagogical purposes. Therefore, examining pedagogical innovation requires attention not only
to what instructional practices teachers employ but also to how those practices are implemented
and how learners experience them (Fullan, 2007; Hargreaves, 2003).

Previous research on innovative teaching has demonstrated the potential of active,
collaborative, contextual, inquiry-oriented, and problem-based approaches to promote student
engagement and deeper learning. Active learning, in particular, has been shown to improve
student performance compared with traditional lecturing across a wide range of educational
settings (Freeman et al., 2014). Nevertheless, much of the discussion surrounding educational
innovation tends to emphasize the adoption of particular instructional models or technologies,
while less attention is given to the pedagogical processes through which innovation becomes
meaningful within actual economics classrooms. In particular, there remains a need to
understand how teachers adapt innovative practices to economic content, how students respond
to these practices, and how classroom activities facilitate connections between economic concepts
and real-world experiences. This gap is important because pedagogical innovation is inherently
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contextual and cannot be fully understood through the identification of instructional models
alone.

The present study therefore focuses on the implementation of pedagogical innovation in
economics education by examining how teachers employ innovative pedagogical practices to
facilitate meaningful economic learning. Rather than evaluating a single instructional technology
or predetermined teaching model, the study explores the forms of pedagogical innovation that
emerge in the learning process, the ways teachers organize students” engagement with economic
concepts, and the mechanisms through which classroom experiences are connected with
authentic economic contexts. This perspective allows the study to capture pedagogical innovation
as a process of transforming teaching and learning rather than merely adopting a new
instructional technique (Fullan, 2007).

The study aims to contribute to the broader discussion of educational innovation by
positioning economics education as a context in which meaningful learning can be developed
through purposeful pedagogical transformation. By examining teachers’ practices, classroom
interactions, learning activities, and students” engagement with economic issues, the study seeks
to identify pedagogical practices that facilitate conceptual understanding, critical thinking,
economic literacy, and the application of knowledge to everyday contexts. Accordingly, the
research is guided by the following question: How are innovative pedagogical practices
implemented in economics education, and how do these practices contribute to students’
meaningful economic learning? The findings are expected to provide pedagogical insights for
economics teachers and educational institutions seeking to move from content-centered
instruction toward more active, contextual, and meaningful approaches to economics education.

Method (z)

This study employed a qualitative case study design to explore how pedagogical
innovation is implemented in economics education and how innovative pedagogical practices
contribute to meaningful economic learning. A qualitative approach was considered appropriate
because the study focused on understanding teachers’ practices, classroom interactions, learners’
experiences, and the contextual processes through which pedagogical innovation takes place.
Rather than measuring the effectiveness of a particular instructional intervention, the study
sought to develop an in-depth understanding of pedagogical practices within their natural
educational setting (Creswell & Poth, 2018; Merriam & Tisdell, 2016).

The study was conducted in an educational setting in which economics was taught as part
of the formal curriculum and where teachers had opportunities to employ varied instructional
practices. The research site was selected purposively because it provided a relevant context for
examining pedagogical innovation in economics education. Case study research emphasizes the
importance of investigating a contemporary educational phenomenon within its real-life context,
particularly when the boundaries between the phenomenon and its context are not clearly
separated (Yin, 2018). Accordingly, the selected setting allowed the researchers to examine
pedagogical innovation as it naturally occurred in classroom practice rather than as an isolated
instructional intervention.

Participants were selected through purposive sampling based on their relevance to the
research objectives. The participants included economics teachers and students who were directly
involved in the learning process. Teachers were selected because they were responsible for
planning and implementing pedagogical practices, while students were included to provide
perspectives on their learning experiences, engagement, understanding, and responses to
innovative instructional activities. Purposive sampling enables researchers to select information-
rich participants who can provide detailed and relevant accounts of the phenomenon under
investigation (Patton, 2015).
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Data were collected through three complementary techniques: classroom observation,
semi-structured interviews, and document analysis. Classroom observations were conducted to
examine how teachers designed and implemented learning activities, how students participated
in classroom interactions, and how economic concepts were connected with authentic contexts.
Semi-structured interviews were conducted with teachers and selected students to explore their
perceptions of innovative pedagogical practices, the challenges encountered during
implementation, and their experiences of meaningful economic learning. Document analysis
included lesson plans, teaching materials, learning activities, assessment instruments, and other
relevant instructional documents. The combination of these techniques enabled the researchers
to examine pedagogical innovation from multiple perspectives (Merriam & Tisdell, 2016; Yin,
2018).

The classroom observation protocol was developed around several dimensions of
pedagogical innovation identified from the relevant literature. These dimensions included
learner-centered instruction, active participation, contextualization of economic concepts, inquiry
and problem-solving activities, collaborative learning, use of authentic economic cases,
opportunities for critical thinking, and connections between classroom knowledge and everyday
economic experiences. The observations also examined the role of teachers in facilitating learning
rather than merely transmitting information. This framework was used as an analytical guide
while allowing additional themes to emerge inductively from the observed classroom practices
(Prince, 2004; Fullan, 2007).

The semi-structured interviews focused on how teachers understood and implemented
pedagogical innovation and how students experienced the resulting learning activities. Teacher
interviews explored instructional planning, reasons for adopting particular pedagogical
practices, perceptions of student engagement, challenges in implementation, and strategies used
to connect economic concepts with real-world situations. Student interviews explored their
experiences of participation, understanding of economic concepts, relevance of classroom
activities, opportunities for discussion and problem solving, and perceptions of how innovative
practices influenced their learning. Semi-structured interviews provided sufficient consistency
across participants while allowing the researcher to pursue emerging issues in greater depth
(Patton, 2015).

Data analysis was conducted using thematic analysis. The analysis began with repeated
reading of observation notes, interview transcripts, and relevant documents to develop
familiarity with the data. The researchers then generated initial codes representing significant
statements, activities, interactions, and experiences related to pedagogical innovation and
meaningful economic learning. Related codes were subsequently grouped into broader
categories, which were examined and refined into themes. Thematic analysis was selected
because it provides a systematic yet flexible approach for identifying patterns of meaning within
qualitative data (Braun & Clarke, 2006; Braun & Clarke, 2021).

The analytical process was guided by two interconnected dimensions: pedagogical
innovation and meaningful economic learning. The first dimension focused on identifying how
teachers transformed conventional instructional practices through active, contextual,
collaborative, inquiry-oriented, or problem-based activities. The second dimension examined
how these practices supported students’ conceptual understanding, engagement, critical
thinking, economic literacy, and ability to connect economic knowledge with everyday situations.
The relationship between the two dimensions was then examined to determine how particular
pedagogical practices created conditions for meaningful learning. This analytical approach
recognizes that meaningful learning is influenced not only by the instructional strategy itself but
also by how learners connect new knowledge with prior knowledge and authentic experiences
(Ausubel, 1968; Novak, 2010).
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To enhance the credibility of the findings, the study employed data triangulation by
comparing evidence obtained from classroom observations, interviews, and instructional
documents. Statements obtained from interviews were compared with observed classroom
practices and relevant teaching materials to identify areas of convergence and divergence.
Member checking was also used where appropriate by providing participants with opportunities
to clarify or confirm the interpretation of their accounts. Maintaining an audit trail of the research
process further supported transparency and dependability. These strategies were consistent with
established criteria for ensuring credibility, dependability, confirmability, and transferability in
qualitative research (Lincoln & Guba, 1985; Denzin, 1978).

Ethical considerations were addressed throughout the research process. Participants were
informed about the purpose of the study, the voluntary nature of their participation, and their
right to withdraw from the study without negative consequences. Appropriate consent was
obtained before interviews and observations were conducted. Participants’ identities and
potentially identifiable information were protected through the use of pseudonyms or
generalized descriptions in the research report. All collected data were treated confidentially and
used solely for research purposes. Through these procedures, the study sought to ensure that the
investigation of pedagogical innovation in economics education was conducted in a systematic,
credible, and ethically responsible manner (Creswell & Poth, 2018; Merriam & Tisdell, 2016).

Result (zls)

The analysis revealed that pedagogical innovation in economics education was primarily
reflected in changes in the way teachers organized learning experiences rather than in the
adoption of entirely new instructional technologies. The observed practices indicated a gradual
movement from teacher-dominated instruction toward learning activities that encouraged
students to participate, discuss, analyze, and construct economic understanding. Teachers
increasingly positioned themselves as facilitators who guided students through economic
problems and learning activities rather than simply transmitting economic information. This
transformation created greater opportunities for students to engage directly with economic
concepts and classroom tasks.

A prominent finding was the use of contextualized economic learning. Teachers connected
abstract economic concepts with situations that students could recognize from their everyday
lives, including consumption patterns, changes in prices, household expenditure, online
shopping, and other familiar economic activities. These contexts served as entry points for
introducing or explaining formal economic concepts. Rather than presenting economic principles
exclusively through textbook definitions, teachers encouraged students to interpret how these
principles operated in situations they encountered outside the classroom. This contextual
orientation helped reduce the distance between theoretical economic knowledge and students’
everyday experiences.

The findings also showed the use of authentic economic problems as learning stimuli.
Instead of beginning learning exclusively with theoretical explanations, some learning activities
were organized around questions or problems related to actual economic conditions. Students
were encouraged to examine causes, consequences, possible solutions, and alternative
perspectives associated with economic problems. Such activities shifted the learning process from
recalling information toward analyzing and interpreting economic situations. The use of
authentic problems also created opportunities for students to recognize that economic
phenomena are complex and may involve multiple interacting factors.

Inquiry-oriented learning represented another important dimension of the pedagogical
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innovation identified in the study. Students were given opportunities to ask questions, search for
relevant information, compare explanations, and formulate conclusions based on evidence. In
this process, teachers acted as facilitators by providing guiding questions and helping students
evaluate the relevance of information. The inquiry process encouraged learners to become more
active participants in constructing economic knowledge. It also supported the development of
analytical habits that are important for understanding economic issues beyond the classroom.

Collaborative learning was also identified as a recurring pedagogical practice. Students
were encouraged to work in pairs or small groups to discuss economic problems, analyze cases,
exchange interpretations, and present their conclusions. Group interaction allowed students to
encounter different perspectives concerning economic issues and required them to explain or
justify their reasoning to others. The collaborative dimension therefore extended learning beyond
individual comprehension and created opportunities for students to develop communication and
argumentation skills while engaging with economic content.

The findings further indicated that case-based activities were used to facilitate students’
understanding of economic concepts. Teachers presented specific situations or economic cases
and asked students to identify relevant concepts, analyze the factors involved, and discuss
possible consequences or responses. Cases related to consumption, market behavior, price
changes, employment, and other economic issues provided concrete contexts through which
abstract concepts could be examined. The use of cases enabled students to move between
theoretical concepts and practical situations, thereby strengthening the connection between
economic knowledge and real-world interpretation.

Another finding concerned the development of students’ critical thinking. Innovative
pedagogical activities created opportunities for students to question information, compare
alternative explanations, evaluate economic consequences, and formulate reasoned judgments.
Rather than assuming that economic questions always had a single straightforward answer,
students were encouraged to consider the interests, constraints, and consequences associated
with different economic decisions. This process was particularly visible when students were
asked to justify their conclusions or respond to alternative viewpoints presented during
classroom discussions.

The implementation of innovative practices also appeared to influence student
engagement. Learning activities involving discussion, authentic problems, cases, and
collaborative tasks generated more opportunities for students to participate verbally and interact
with their peers. Students were not positioned solely as recipients of information but were
required to contribute ideas, ask questions, explain their reasoning, and respond to other
perspectives. This increased participation suggested that pedagogical innovation influenced not
only the cognitive dimension of learning but also the behavioral and interactive dimensions of
classroom engagement.

The analysis further identified a strong relationship between pedagogical innovation and
meaningful economic learning. Students were more likely to demonstrate meaningful
understanding when they could connect new economic concepts with prior knowledge and
personal or social experiences. For example, familiar economic activities could provide a basis for
understanding more abstract concepts, allowing students to interpret new information through
contexts that were already recognizable to them. Meaningful learning therefore emerged not
simply from the presentation of economic content but from the process of connecting concepts,
experiences, problems, and reflection.

The findings also highlighted the development of economic literacy as an important
outcome of innovative pedagogical practices. Students were exposed to activities that required
them to interpret economic information, understand economic relationships, consider the
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consequences of economic decisions, and apply economic concepts to practical situations.
Economic learning consequently extended beyond academic knowledge toward the
development of competencies relevant to everyday decision-making. The classroom became a
space in which students could begin to understand how economic concepts influence individual
choices, household decisions, market behavior, and broader social conditions.

Figure 1. Relationship Between Pedagogical Innovation and Meaningful Learning

Pedagogical Cognitive Process Learner Activity Learning Outcome
Innovation
Contextualized Connecting new concepts with Relating economic concepts to Deeper conceptual
learning prior knowledge daily experiences understanding

Authentic problems

Analyzing economic situations

Identifying causes,
consequences, and solutions

Problem-solving ability

Inquiry learning

Investigating and evaluating
information

Asking questions and searching
for evidence

Analytical thinking

Collaborative Sharing and negotiating meaning Discussing and explaining ideas  Social construction of

learning with peers knowledge

Case-based learning  Applying concepts to concrete Analyzing economic cases Application of economic
situations knowledge

Critical-thinking Evaluating alternatives and Justifying economic arguments Critical economic

activities consequences reasoning

Active participation

Processing and articulating
knowledge

Asking, responding, discussing,
presenting

Increased engagement

Reflective learning

Connecting experience with
conceptual understanding

Reflecting on economic
phenomena

Meaningful and
transferable learning

The thematic analysis indicates that pedagogical innovation in economics education was
not represented by a single instructional technique but by an interconnected set of practices that
transformed the organization of learning. Contextualization and authentic economic problems
provided the foundation for connecting abstract concepts with students’ everyday experiences,
while inquiry, collaboration, and case-based learning created opportunities for students to
actively construct and apply knowledge. These practices were further strengthened by activities
requiring critical thinking and justification, which encouraged students to move beyond the
reproduction of economic information toward interpretation and evaluation.

The findings also demonstrate a clear relationship between pedagogical innovation and
meaningful economic learning. Innovative practices created opportunities for learners to activate
prior knowledge, engage with authentic economic situations, exchange perspectives, analyze
information, and apply concepts to practical problems. Consequently, meaningful learning
emerged through the interaction between pedagogical practice, learner engagement, cognitive
processing, and real-world economic context. At the same time, the findings indicate that
successful implementation depends substantially on teachers’ ability to adapt innovative
practices to classroom conditions, students’ prior knowledge, available resources, and
instructional objectives.

However, the implementation of pedagogical innovation was not without challenges. The
findings indicated that innovative activities required greater preparation, classroom
management, instructional flexibility, and time than conventional content-delivery approaches.
Teachers needed to select appropriate economic cases, formulate meaningful questions, prepare
learning resources, and facilitate classroom interaction. Differences in students’ prior knowledge
and levels of participation also influenced the implementation of innovative practices. These
challenges demonstrate that pedagogical innovation is not simply a matter of adopting new
activities but requires teachers to make continuous pedagogical decisions according to classroom
conditions.

Overall, the findings indicate that pedagogical innovation in economics education can be
understood as a process involving several interconnected elements: contextualization, authentic
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economic problems, inquiry, collaboration, case-based learning, critical thinking, and active
student engagement. These elements contributed to meaningful economic learning by enabling
students to connect theoretical concepts with prior knowledge, everyday experiences, and real-
world economic problems. The results suggest that the central value of pedagogical innovation
lies not in the novelty of a particular teaching technique but in its capacity to transform students’
relationship with economic knowledge —from receiving and reproducing information toward
interpreting, applying, discussing, and constructing meaning from economic phenomena.

Discussion (wzslw)

The findings demonstrate that pedagogical innovation in economics education is better
understood as a transformation in the organization and experience of learning rather than simply
the adoption of new teaching techniques. The movement from teacher-dominated instruction
toward facilitation, discussion, inquiry, and active participation indicates a shift in the role of
both teachers and students. This finding is consistent with the broader understanding of
pedagogical innovation as a process of changing teaching and learning practices to improve
educational experiences and outcomes (Fullan, 2007; Hargreaves, 2003). In economics education,
such transformation is particularly important because economic knowledge requires students not
only to understand concepts but also to interpret relationships, evaluate alternatives, and apply
knowledge to complex social situations.

One of the most significant findings concerns the use of contextualized learning to connect
economic concepts with students” everyday experiences. Economic concepts such as
consumption, prices, household expenditure, and market behavior become more meaningful
when students encounter them through situations that are familiar and relevant. This finding
supports the constructivist view that meaningful learning occurs when learners connect new
knowledge with existing cognitive structures and prior experiences (Ausubel, 1968). Novak
(2010) similarly emphasizes that meaningful learning involves the integration of new knowledge
into learners’ existing conceptual frameworks. In economics education, contextualization
therefore functions not merely as an illustrative technique but as a mechanism through which
abstract economic concepts become personally and socially meaningful.

The use of authentic economic problems further demonstrates the importance of connecting
classroom learning with real-world economic phenomena. The findings show that students were
encouraged to examine causes, consequences, and possible responses to economic problems
rather than merely reproduce definitions or principles. Such practices are consistent with active
learning approaches, in which students engage cognitively with problems and participate in the
process of constructing understanding (Prince, 2004). Authentic economic problems are
particularly valuable because economic phenomena are inherently contextual and involve
competing interests, limited resources, uncertainty, and alternative choices. Consequently,
problem-oriented pedagogy can help students understand economics as a way of interpreting
social reality rather than simply as a collection of theoretical concepts.

The inquiry-oriented practices identified in the findings also indicate a movement toward
more intellectually demanding economics education. When students are encouraged to formulate
questions, investigate information, compare explanations, and draw conclusions, learning
becomes a process of investigation rather than passive reception. This finding is compatible with
the principles of inquiry-based and active learning, which emphasize learners’ active
involvement in questioning, reasoning, and knowledge construction. Freeman et al. (2014)
demonstrated that active learning can produce stronger learning outcomes than traditional
lecture-based instruction across a range of educational contexts. In economics education, inquiry
is particularly relevant because students frequently encounter competing claims about economic
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issues and therefore need to develop the ability to examine evidence and construct reasoned
interpretations.

Collaborative learning emerged as another important component of pedagogical
innovation. The findings suggest that group discussion and peer interaction provided students
with opportunities to exchange perspectives, explain economic reasoning, and negotiate
interpretations. Such interaction extends learning beyond individual cognition and creates a
social environment in which knowledge is constructed through communication and
participation. This interpretation is consistent with the perspective of situated learning, which
emphasizes that learning is embedded within social participation and meaningful activity (Lave
& Wenger, 1991). In economics education, collaborative discussion can be particularly productive
because many economic issues allow for different interpretations and involve competing
perspectives. Students therefore benefit from encountering and responding to alternative
economic arguments.

The findings concerning case-based learning further reinforce the importance of concrete
contexts in economics education. Economic cases allow learners to move between abstract
principles and specific situations, thereby providing opportunities to apply concepts rather than
simply recall them. This movement between conceptual knowledge and practical application is
central to meaningful learning because learners must understand not only what a concept means
but also when and how it can be used. Experiential learning theory similarly emphasizes the
importance of connecting experience, reflection, conceptualization, and application in the
learning process (Kolb, 1984). Case-based economics instruction can therefore serve as a bridge
between disciplinary knowledge and the complex economic situations that learners encounter
beyond the classroom.

Another important finding is the emergence of critical thinking through innovative
pedagogical practices. Students were encouraged to evaluate information, compare alternatives,
consider consequences, and justify their conclusions. These activities are particularly appropriate
for economics because economic decisions rarely exist independently of social values, resource
constraints, and competing interests. Economics education should consequently provide
opportunities for students to examine assumptions and evaluate the implications of different
choices rather than simply identify supposedly correct answers. The development of critical
thinking through active engagement also reflects the broader pedagogical argument that students
learn more deeply when they are required to process, explain, evaluate, and apply knowledge
rather than merely receive it (Prince, 2004).

The increased student engagement identified in the findings can also be interpreted as an
important consequence of pedagogical innovation. When students participate in discussions,
analyze cases, investigate problems, and present their reasoning, they become more visibly
involved in the learning process. Engagement in this context is not limited to behavioral
participation; it also involves cognitive investment in understanding and solving economic
problems. Freeman et al. (2014) provide empirical support for the value of active learning in
increasing student performance, suggesting that learning environments requiring active
participation can be more effective than exclusive reliance on traditional lectures. Thus,
pedagogical innovation may influence meaningful learning partly by creating conditions in
which students are more actively involved in processing economic knowledge.

The relationship between pedagogical innovation and meaningful learning represents one
of the central findings of this study. Meaningful learning emerged when students were able to
connect new economic concepts with prior knowledge, everyday experiences, and authentic
economic situations. This finding directly corresponds with Ausubel’s (1968) proposition that
learning becomes meaningful when new knowledge is related substantively to what learners
already know. Novak (2010) further explains that meaningful learning involves the integration
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and organization of concepts within learners’ existing knowledge structures. From this
perspective, innovative pedagogy is valuable not because it is new in itself, but because it creates
conditions that enable learners to establish meaningful relationships among concepts,
experiences, and real-world problems.

The findings also indicate that pedagogical innovation can contribute to the development
of economic literacy. When students interpret economic information, analyze economic
problems, evaluate consequences, and apply concepts to practical situations, economics
education extends beyond academic achievement toward functional economic understanding.
Economic literacy is particularly important because individuals continuously encounter
economic decisions involving consumption, saving, employment, financial services, and resource
allocation. Walstad and Soper (1989) emphasize the importance of economic literacy as an
educational outcome that enables learners to understand fundamental economic concepts and
use them to interpret economic situations. The present findings suggest that pedagogical
practices emphasizing application, contextualization, and critical analysis can provide a
meaningful pathway toward this broader educational purpose.

At the same time, the findings reveal that pedagogical innovation involves significant
implementation challenges. Innovative learning requires teachers to prepare appropriate cases
and problems, design meaningful activities, manage classroom interaction, respond to
differences in student readiness, and allocate sufficient instructional time. This finding supports
the argument that educational change is not achieved simply by introducing a new instructional
practice; it requires changes in teachers’ roles, institutional conditions, and the broader culture of
teaching and learning (Fullan, 2007). Hargreaves (2003) similarly emphasizes that educational
innovation is embedded within professional and institutional contexts. Therefore, the success of
innovative economics pedagogy depends not only on the quality of the instructional idea but also
on teachers’” pedagogical competence and their capacity to adapt innovation to particular
classroom conditions.

Overall, the findings suggest that meaningful pedagogical innovation in economics
education is best conceptualized as an integrated process rather than a collection of isolated
teaching strategies. Contextualization provides relevance, authentic problems provide purpose,
inquiry promotes investigation, collaboration facilitates social interaction, case-based learning
connects theory with practice, and critical-thinking activities encourage evaluation and
judgment. Together, these practices transform economics learning from the reproduction of
disciplinary information toward the interpretation, application, and construction of economic
meaning. This interpretation extends the discussion of pedagogical innovation by emphasizing
that the central criterion of innovation should not be the novelty of a teaching method but its
capacity to create meaningful learning experiences and develop learners’ ability to understand
and engage critically with economic life.

Conclusion (i)

This study concludes that pedagogical innovation can transform economics education from
predominantly content-centered instruction into a more active, contextual, and meaningful
learning process. The findings demonstrate that contextualized learning, authentic economic
problems, inquiry-oriented activities, collaborative learning, case-based learning, and critical-
thinking activities can create opportunities for students to connect economic concepts with prior
knowledge and everyday experiences. These practices support meaningful economic learning by
encouraging students to interpret economic phenomena, exchange perspectives, analyze
evidence, apply concepts, and formulate reasoned judgments. The study therefore highlights that
the value of pedagogical innovation does not primarily depend on the novelty of a teaching
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technique but on its capacity to facilitate active engagement and meaningful connections between
economic knowledge and real-life contexts.

The study further concludes that implementing pedagogical innovation requires teachers
to function as facilitators of learning and to adapt instructional practices to students” needs, prior
knowledge, classroom conditions, and learning objectives. Although innovative pedagogy can
support conceptual understanding, critical thinking, student engagement, and economic literacy,
its implementation requires adequate preparation, pedagogical competence, time, and
institutional support. Economics education should therefore move beyond the transmission and
memorization of economic concepts toward learning environments in which students actively
investigate, discuss, interpret, and apply economic knowledge. Such a pedagogical orientation
can strengthen the relevance of economics education and better prepare learners to understand
and respond critically to the economic issues they encounter in everyday life.
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