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Abstract: 
This study explores strategies for empowering adult learners through lifelong 

learning in non-formal education settings, focusing on enhancing 

participation and skill development. The research employed a qualitative 

approach, incorporating participatory methods, observations, interviews, and 

document analysis to understand learner experiences and program 

effectiveness. Findings reveal that experiential learning, peer collaboration, 

flexible course structures, mentorship, and problem-based learning 

significantly contribute to increased engagement, practical skill acquisition, 

and self-confidence among adult learners. Moreover, aligning learning 

content with learners’ socio-economic contexts enhances relevance and 

motivation, while digital tools expand accessibility and participation. Overall, 

the study demonstrates that learner-centered, contextually relevant lifelong 

learning initiatives can effectively empower adults, foster autonomy, and 

promote continuous skill development, with implications for policy and 

practice in non-formal education. 
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Lifelong learning has emerged as a fundamental principle in contemporary education 
systems, especially in societies experiencing rapid social, economic, and technological transitions. 
Adult learners now face increasing demands to upgrade their skills, adapt to new forms of work, 
and engage in continuous personal development throughout their lives. However, despite the 
global emphasis on lifelong learning, participation levels among adults remain uneven across 
regions and learning sectors, indicating a significant research gap concerning the factors that 
drive or hinder adult engagement in non-formal education programs. Understanding these 
dynamics is crucial as adult education plays a vital role in strengthening human capital and 
fostering inclusive economic growth. 

Introduction (مقدمة) 

https://ojs.bustanilmu.com/index.php/IJERI/index
http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/


Robert Ferdinand, et. al 

(Empowering Adult Learners Through Lifelong Learning …)p. 178-187 

Innovative Journal of Educational Research and Insights 

Vol.2, No.4, December 2025| 179 

Non-formal education has become an essential platform for lifelong learning, offering 
flexible, accessible, and context-responsive learning opportunities that are well suited to adult 
learners. These programs—ranging from community-based workshops to digital skill training—
provide pathways for adults to acquire new competencies without the constraints of formal 
schooling. Yet the effectiveness of non-formal education largely depends on how well it responds 
to the needs, motivations, and learning characteristics of adults. Research shows that many adult 
learners experience logistical, psychological, and socio-economic barriers that reduce 
participation, highlighting the need for strategies that genuinely empower learners and 
encourage sustained involvement. 

Adult learning theory suggests that adults learn best when education is relevant to their 
personal goals, builds on their prior experiences, and provides immediate practical value. This 
perspective emphasizes the importance of learner-centered approaches, supportive learning 
environments, and self-directed learning pathways in non-formal education. However, current 
literature indicates that many non-formal programs still adopt instructional models designed for 
younger learners, resulting in limited engagement and inadequate skill development. This 
mismatch underscores the need for innovations in program design and delivery that align with 
adult learning principles. 

Moreover, the rise of digital learning environments has reshaped the landscape of adult 
education. Online platforms, mobile applications, and blended learning models provide new 
opportunities for access and flexibility, yet they also introduce challenges such as digital literacy 
gaps and reduced interpersonal interaction. While digital tools have the potential to enhance 
adult learning participation, their effectiveness varies widely depending on the learners’ 
backgrounds, motivations, and technological readiness. This complexity demands a deeper 
examination of how digital strategies can be optimized to support adult empowerment in lifelong 
learning contexts. 

Social support networks also play a significant role in shaping adult learning behavior. 
Family responsibilities, workplace culture, and community expectations can either encourage or 
hinder participation in non-formal education. Studies show that adults with strong support 
systems are more likely to complete learning programs and pursue further skill development. 
Despite this, many lifelong learning initiatives fail to integrate social support mechanisms into 
their program structures, limiting their overall impact. 

In addition, adult learners often face psychological barriers such as low self-efficacy, fear of 
failure, or lack of motivation, which can significantly reduce participation. Addressing these 
barriers requires strategies that foster confidence, create positive learning experiences, and 
promote intrinsic motivation. Research within adult education increasingly recognizes the 
importance of empowerment-based approaches, yet empirical evidence on their implementation 
within non-formal settings remains limited, contributing to the ongoing research gap. 

Another critical dimension is the alignment between non-formal education and labor market 
demands. Adults frequently enroll in learning programs to improve their employment prospects, 
yet mismatches between acquired skills and job market needs remain a persistent issue. 
Strengthening collaboration between training institutions, industries, and policy makers is 
essential to ensure that lifelong learning initiatives translate into meaningful economic 
opportunities. 

Cultural and contextual factors also shape adult learning experiences, particularly in diverse 
societies. Beliefs about education, gender norms, and linguistic barriers can significantly 
influence adult participation in non-formal learning. While global frameworks emphasize 
inclusivity, local realities often present complex challenges that require culturally responsive 
strategies. This underscores the need for context-based research on adult learning empowerment. 

Furthermore, policy frameworks for adult education vary widely across countries. Some 
nations have robust systems that promote lifelong learning as a public good, while others lack 
structured policies or adequate funding. Effective policy support is crucial for expanding access, 
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improving program quality, and ensuring sustainable learning pathways for adults. However, 
research indicates substantial variations in policy implementation, suggesting the need for 
comparative analyses to identify effective strategies. 

Financial and structural barriers also limit adult participation in non-formal education. 
Many adults bear the burden of work and family responsibilities, leaving little time or resources 
to pursue learning. Innovative funding mechanisms, flexible scheduling, and community-based 
outreach are necessary to overcome these barriers. Despite these recognized needs, gaps remain 
in understanding which interventions most effectively promote long-term participation. 

Empowerment-based strategies—such as participatory learning, mentorship, collaborative 
learning communities, and recognition of prior learning—have shown promise in enhancing 
adult engagement. Nonetheless, empirical studies on how these strategies contribute to skill 
development in non-formal settings are still insufficient. This highlights the importance of 
developing evidence-based frameworks for empowering adult learners. 

Given these challenges and opportunities, this study aims to analyze strategies for enhancing 
participation and skill development among adult learners in non-formal education settings. By 
integrating perspectives from adult learning theory, lifelong learning policies, and practical 
program models, the research seeks to identify approaches that truly empower adults to continue 
learning throughout their lives. The findings are expected to contribute to both theoretical 
discourse and practical improvements in adult education systems. 

The present study employed a qualitative research design to explore strategies that enhance 
adult participation and skill development in non-formal education settings. A qualitative 
approach was deemed appropriate because the research aimed to understand experiences, 
perceptions, and motivations of adult learners within their authentic learning contexts (Creswell 
& Poth, 2018). This methodological choice enabled the researcher to capture rich, descriptive data 
that quantitative approaches might overlook. 

Data collection relied primarily on semi-structured interviews, allowing participants to 
express their views freely while still providing the researcher with consistent thematic direction 
(Kallio et al., 2016). The interviews focused on adult learners’ motivations, barriers to 
participation, preferred learning strategies, and experiences with non-formal education 
programs. This method was chosen for its flexibility and ability to yield in-depth insights into 
adult learning behavior. 

To complement interview data, the study also incorporated participant observations 
conducted within selected non-formal education centers. Observations enabled the researcher to 
examine interaction patterns, teaching techniques, and environmental factors that shaped 
learning engagement (Marshall & Rossman, 2016). This triangulation strengthened the validity 
of the findings by comparing self-reported data with actual practices. 

The sampling technique used was purposive sampling, selecting participants who were 
actively involved in non-formal education programs and represented diverse backgrounds in 
age, occupation, and learning goals. Purposive sampling ensured that the study captured 
meaningful variations within the adult learner population (Palinkas et al., 2015). A total of 20 
participants were selected, with the sample size determined by data saturation. 

Data were analyzed using thematic analysis, following the six-step framework proposed 
by Braun and Clarke (2021). This method allowed the researcher to systematically identify 
recurring patterns related to participation, learning strategies, and skill development among 
adult learners. Coding was performed manually to maintain close engagement with the data. 

Method (منهج) 
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To ensure credibility, the researcher applied several trustworthiness strategies, including 
member checking, peer debriefing, and prolonged engagement with the research setting (Lincoln 
& Guba, 1985). Member checking allowed participants to verify the accuracy of interview 
summaries, while peer debriefing strengthened analytical rigor by inviting external feedback. 
These measures ensured that interpretations remained faithful to the participants' perspectives. 

Ethical considerations were given significant attention throughout the study. Participants 
provided informed consent and were assured of confidentiality and anonymity. All data were 
securely stored, and pseudonyms were used in reporting to protect participant identity 
(American Psychological Association, 2020). Ethical approval was obtained prior to data 
collection. 

The research setting consisted of three non-formal education centers offering literacy 
programs, vocational training, and community-based learning activities. These settings were 
chosen based on their accessibility and their diverse adult learner populations. Observing 
multiple sites allowed for cross-case comparison and a broader understanding of strategies that 
promote adult learning success. 

Researcher reflexivity played a crucial role in minimizing bias. The researcher maintained 
a reflexive journal documenting personal assumptions, methodological decisions, and reflections 
during data collection and analysis (Berger, 2015). This practice enhanced transparency and 
reduced the risk of imposing preconceived ideas on participant narratives. 

Finally, the methodological framework of this study aligns with contemporary perspectives 
in adult education, which emphasize learner-centered approaches, empowerment, and 
contextualized learning (Merriam & Bierema, 2020). By using qualitative methods grounded in 
interpretive paradigms, the study aimed to generate findings that contribute both theoretically 
and practically to the field of lifelong learning and non-formal education. 

 

The findings of this study reveal that participation in non-formal lifelong learning 
programs is strongly influenced by adult learners’ internal motivation and perceived relevance 
of learning activities. Many adult learners reported that they were more likely to join programs 
when the content directly aligned with their personal goals, career aspirations, or everyday 
problem-solving needs. This indicates that the design of learning activities must be contextual, 
practical, and tailored to adult life circumstances to optimize engagement. 

The study also found that flexible learning schedules significantly increased adult 
involvement in non-formal education. Learners who worked full time or had family 
responsibilities stated that rigid learning hours discouraged participation. When learning centers 
offered evening classes, weekend sessions, and asynchronous digital modules, participation rates 
increased dramatically. This suggests that flexibility is not merely an added benefit but a key 
determinant of sustained lifelong learning engagement. 

Another major result concerns the role of learning environments. Adult learners 
emphasized the importance of inclusive, supportive, and non-judgmental settings. Many 
participants noted that they often felt anxious or insecure in formal settings due to past negative 
schooling experiences. When facilitators created a comfortable atmosphere and encouraged 
collaborative learning, learners showed higher self-confidence and willingness to persist. 

Skill development outcomes show a notable improvement in learners’ communication 
skills, technological literacy, and problem-solving abilities. Non-formal education programs that 
incorporated hands-on projects, interactive digital tools, and peer-learning strategies proved 

Result (نتائج) 
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particularly effective. These practical approaches allow learners to experiment, reflect, and apply 
new skills directly to real-life situations. 

The study further demonstrates that adult learners benefit substantially from personalized 
learning pathways. Programs that offered diagnostic assessments, individual counseling, or 
tailored learning plans reported higher completion rates. Learners expressed appreciation for 
being seen as individuals with unique backgrounds, rather than being treated as a homogeneous 
group. This personalization significantly strengthened their sense of ownership in the learning 
process. 

One important finding relates to digital learning integration. Many adult learners found 
online platforms helpful for accessing resources and completing tasks independently. However, 
a significant digital divide persists, especially among older adults and low-income learners, who 
reported difficulties with device access, internet stability, and digital skills. These barriers 
highlight the need for blended learning designs that combine face-to-face guidance with 
accessible digital tools. 

The research also revealed that social support networks play a central role in sustaining 
participation. Learners who received encouragement from family, peers, or community 
organizations were more consistent in attending sessions. Peer groups within learning centers 
acted as motivational anchors, fostering collaboration and reducing dropout rates. These 
networks also enhanced emotional well-being and helped learners manage academic stress. 

Another significant result is that adults value facilitators who adopt empathetic and 
participatory teaching approaches. Facilitators who listened actively, respected learners’ 
experiences, and encouraged dialogue created stronger learner engagement. In contrast, teacher-
centered approaches led to reduced motivation and limited interaction. Facilitative teaching thus 
emerges as a central component of successful lifelong learning. 

The research also shows that many adult learners experience challenges related to self-
regulation. Issues such as time management, balancing responsibilities, and maintaining 
motivation were frequently mentioned. Programs that incorporated coaching, reflective tasks, or 
goal-setting activities helped learners develop stronger self-regulated learning strategies, leading 
to improved persistence and outcomes. 

Non-formal education programs were also found to contribute significantly to learners’ 
socio-economic empowerment. Participants reported that newly acquired skills improved their 
job performance, opened opportunities for career advancement, and increased their income-
generating potential. Some learners even initiated small businesses after attending 
entrepreneurship and vocational training modules. This demonstrates the transformative 
potential of lifelong learning for economic mobility. 

A strong outcome of the study concerns identity transformation. Many adult learners 
described increased self-esteem, renewed learning identity, and a sense of personal growth. 
Participating in lifelong learning helped them break away from negative internal narratives, 
especially those who previously considered themselves “too old to learn” or “not good at 
studying.” This psychological shift is a major long-term impact of well-designed non-formal 
education. 

The study also found that collaborative learning strategies significantly enhance 
engagement and achievement. Group discussions, problem-solving teams, and project-based 
learning allowed learners to share experiences and insights. Adults benefited greatly from 
interaction with peers who came from diverse backgrounds, as this broadened their perspectives 
and enriched the learning process. 

Another notable result is that program sustainability depends heavily on the availability of 
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institutional support and resources. Learning centers with adequate funding, trained facilitators, 
and strong partnerships were more successful in maintaining long-term participation. 
Conversely, centers with limited resources struggled to provide consistent learning 
opportunities, leading to fluctuating learner involvement. 

Finally, the findings highlight that lifelong learning fosters broader community 
development. Adult learners often applied their new skills within community settings, 
contributing to social initiatives, community education programs, and local economic 
development. This multiplier effect demonstrates that lifelong learning not only benefits 
individuals but also strengthens community resilience and social cohesion. 

The findings of this study indicate that empowering adult learners through lifelong 
learning significantly enhances participation and skill development in non-formal education 
contexts. Adult learners show a high level of intrinsic motivation when learning activities are 
relevant to their personal and professional needs (Knowles, Holton, & Swanson, 2015). Programs 
designed with practical and applicable content tend to increase engagement and learning 
outcomes. Participants demonstrated that experiential and problem-centered activities led to 
more active involvement. Moreover, non-formal education provided flexibility that 
accommodated the learners’ schedules and responsibilities. The combination of intrinsic 
motivation and contextualized learning created an environment conducive to sustained 
participation. These results underscore the importance of tailoring lifelong learning programs to 
the specific needs of adult learners. 

Experiential learning emerged as a key strategy in enhancing skill acquisition among adult 
learners. Adults tend to assimilate knowledge more effectively when they can relate it to their 
past experiences or current situations (Kolb, 1984). In this study, hands-on activities, simulations, 
and real-life problem-solving exercises were particularly effective. Participants reported greater 
understanding and retention of skills when they could directly apply the lessons to their daily 
lives. This approach aligns with the principles of andragogy, which emphasize self-directed 
learning and experience-based knowledge integration (Knowles et al., 2015). Furthermore, 
experiential learning fosters critical thinking and problem-solving competencies, which are 
essential for adult learners seeking to improve professional or entrepreneurial skills. The study 
confirmed that experiential methods enhance both practical skills and learner confidence. 

Peer learning or collaborative learning was also identified as an effective approach. 
Participants benefited from sharing experiences, exchanging ideas, and providing mutual 
support (Topping, 2005). This interaction increased learners’ confidence and communication 
abilities, while also fostering a sense of community. Peer learning encouraged reflection and 
feedback, which strengthened understanding of concepts. Participants reported higher 
engagement levels when learning occurred in a collaborative environment. Additionally, social 
learning reinforced motivation, as learners were inspired by observing their peers’ achievements. 
These findings highlight that non-formal education programs for adults should integrate 
structured collaborative activities to maximize learning outcomes. 

The integration of digital tools and online learning platforms proved to be highly effective 
in improving access and participation. Technology-mediated learning allowed learners to study 
at their own pace and according to personal schedules (Merriam & Bierema, 2014). Online 
modules, interactive videos, and digital assessments provided flexible and engaging learning 
opportunities. However, some participants faced challenges due to limited digital literacy, 
indicating the need for targeted digital skills training. Despite these challenges, the use of 

Discussion (مناقشة) 
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technology increased overall participation and facilitated ongoing skill development. The 
findings suggest that blended learning models, combining face-to-face instruction with digital 
resources, can enhance learning outcomes for adult learners. Accessibility and adaptability 
remain crucial factors in designing effective lifelong learning programs. 

Motivation played a central role in enhancing participation and skill development. 
Participants with clear personal or professional goals were more committed to learning activities 
(Deci & Ryan, 2000). Goal-oriented learning reinforced persistence and engagement, leading to 
higher achievement levels. Moreover, connecting learning content to real-life applications 
strengthened learners’ sense of purpose. The study found that learners who could immediately 
see the relevance of new skills were more likely to practice and retain them. Instructors who 
encouraged reflection and goal setting further enhanced intrinsic motivation. These findings 
confirm that aligning learning objectives with learner goals is essential in adult education. 

Flexible learning strategies, such as modular courses and blended learning, supported adult 
learners in balancing education with personal responsibilities. Participants appreciated the ability 
to select relevant modules and learn at their own pace (Merriam & Bierema, 2014). Flexibility 
minimized dropout rates and allowed learners to integrate education into daily routines 
effectively. Additionally, flexible structures promoted learner autonomy and self-directed 
learning, which are key components of lifelong learning. The study indicates that program 
designers should consider the temporal, logistical, and cognitive needs of adult learners when 
planning non-formal education. Flexibility enhances both participation and satisfaction, leading 
to improved skill acquisition. Overall, flexible approaches contribute to sustainable learning 
engagement. 

The evaluation of skill development indicated significant improvements in both technical 
and social competencies. Participants demonstrated enhanced problem-solving abilities, practical 
skills, and collaborative competencies (Knowles et al., 2015). Non-formal programs that 
emphasized hands-on practice allowed learners to transfer skills directly to workplace or 
entrepreneurial contexts. Furthermore, the study highlighted that adult learners were able to 
develop self-confidence and initiative through practical application. These outcomes confirm that 
non-formal education can achieve tangible improvements in learner capacity. The results also 
suggest that skill-based assessment is essential for measuring the effectiveness of lifelong learning 
programs. Monitoring both skill acquisition and behavioral changes provides a comprehensive 
understanding of program impact. 

Instructor and mentor support emerged as a critical factor in learner success. Adult learners 
require guidance that is adaptive, personalized, and responsive to individual challenges 
(Brookfield, 2013). Mentors helped learners overcome obstacles and provided feedback that 
strengthened confidence and performance. The study showed that learners who received 
consistent mentorship were more likely to persist and achieve program goals. Additionally, 
mentoring fostered a supportive learning environment that encouraged experimentation and 
innovation. The role of instructors extends beyond content delivery to facilitating reflection, 
problem-solving, and skill integration. These findings underscore the importance of strong 
mentorship structures in non-formal adult education. 

Problem-based learning strategies were particularly effective in developing critical 
thinking and decision-making skills. Adult learners engaged in analyzing realistic scenarios or 
community-based problems demonstrated higher cognitive engagement (Barrows, 1986). This 
approach encouraged learners to identify solutions, evaluate alternatives, and apply theoretical 
knowledge to practice. Participants reported increased confidence in making independent 
decisions and managing real-world challenges. Problem-based learning also fostered 
collaborative skills, as learners worked in groups to solve complex issues. The study confirms 
that practical, problem-centered approaches are essential for empowering adult learners. Such 
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strategies ensure learning is meaningful, applicable, and impactful. 

Aligning learning content with learners’ socio-economic contexts enhanced program 
relevance and effectiveness. Participants showed greater engagement when the training 
addressed local needs and potential livelihood opportunities (Merriam & Bierema, 2014). 
Programs that incorporated entrepreneurial activities, income-generating projects, or community 
service were more impactful. Learners perceived that skills gained could directly improve their 
quality of life and economic situation. Integrating contextual factors ensures that non-formal 
education supports both personal development and community well-being. The findings 
highlight the importance of situating lifelong learning within practical, local, and socio-economic 
frameworks. Contextualized learning strengthens motivation, retention, and skill application. 

Psychological and attitudinal changes were significant outcomes of the program. 
Participants reported improved self-esteem, autonomy, and intrinsic motivation (Deci & Ryan, 
2000). Lifelong learning initiatives that emphasized participation and practical application 
fostered a sense of achievement and empowerment. Learners developed greater resilience and 
confidence in their ability to tackle personal and professional challenges. The study indicates that 
educational interventions can positively influence attitudes, not only skills. These psychosocial 
benefits contribute to sustained engagement and lifelong learning habits. Hence, non-formal 
education serves both cognitive and affective developmental functions. 

Overall, the study demonstrates that empowering adult learners through lifelong learning 
strategies is effective in non-formal education settings. Key factors for success include 
experiential learning, peer collaboration, flexible structures, mentorship, problem-based 
activities, and contextualized content (Knowles et al., 2015; Merriam & Bierema, 2014). 
Participants improved both technical and social skills, enhanced self-confidence, and applied 
knowledge in practical contexts. The findings suggest that program designers should prioritize 
learner-centered approaches that integrate personal, social, and economic relevance. These 
strategies promote sustained participation, skill development, and empowerment. Furthermore, 
the research provides insights for policymakers and educators on designing effective adult 
education programs that respond to contemporary challenges and learner needs. Ultimately, 
lifelong learning in non-formal education can foster empowered, skilled, and self-reliant adult 
learners. 

In conclusion, the study demonstrates that empowering adult learners through lifelong 
learning strategies in non-formal education significantly enhances both participation and skill 
development. Adult learners benefit most from programs that are experiential, contextually 
relevant, and flexible, allowing them to connect new knowledge to real-life situations. The 
integration of peer learning, mentorship, problem-based activities, and digital resources further 
strengthens learning outcomes, fostering critical thinking, practical competencies, and self-
confidence. These approaches also encourage intrinsic motivation, self-directed learning, and 
sustained engagement, which are essential components for successful lifelong learning. 

Furthermore, the findings highlight the broader implications of such programs for social 
and economic development. By linking education to practical skills and community-based 
opportunities, adult learners can achieve greater autonomy and empowerment in both personal 
and professional contexts. The study underscores the importance of designing learner-centered, 
inclusive, and contextually relevant non-formal education programs that respond to the needs of 
adult participants. Ultimately, lifelong learning initiatives not only enhance individual 

Conclusion (خاتمة) 
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competencies but also contribute to community resilience, economic growth, and the creation of 
a culture of continuous learning. 
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